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ABSTRACT

The need to develop literacy in language assessment with increasingly younger children 
has gained more attention in schools in recent years. For this reason, the aim of this 
paper is to present a guide designed to support teachers in enhancing their language 
assessment literacy with emphasis on promoting self-assessment as a tool for learning 
with children. The methodology presents the research stages undertaken to create such 
educational resource, and the analysis explains the guide’s icons sections, helping readers 
to understand how these sections can assist teachers in their self-learning process. In 
conclusion, teachers are expected to incorporate self-assessment practices in English 
classes with children to foster their learning development.
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DESENVOLVENDO O LETRAMENTO DE PROFESSORES 
DE INGLÊS EM (AUTO)AVALIAÇÃO COM CRIANÇAS
RESUMO

A necessidade de desenvolver o letramento em avaliação de línguas com crianças cada 
vez mais jovens tem ganhado mais atenção nas escolas nos últimos anos. Por essa razão, 
o objetivo deste artigo é apresentar um guia desenvolvido para ajudar os professores a 
avançarem em seu letramento em avaliação de línguas com ênfase na autoavaliação para 
a aprendizagem com crianças. A metodologia apresenta os estágios de pesquisa trilhados 
para criar tal produto educacional, e, durante a análise, as seções dos ícones do guia são 
explicadas com o intuito de fazer com que os leitores entendam como essas seções podem 
ajudar os professores em seu processo de aprendizagem autodidata. Em conclusão, é 
esperado que os professores façam uso da autoavaliação em aulas de inglês com crianças 
para desenvolver sua aprendizagem.

PALAVRAS-CHAVE  ÊXITO ESCOLAR • MÉTODOS DE AUTOAVALIAÇÃO •  
AVALIAÇÃO FORMATIVA • AVALIAÇÃO EMANCIPATÓRIA.

DESAROLLANDO EL LETRAMIENTO DE DOCENTES 
DE INGLÉS EN (AUTO)EVALUACIÓN CON NIÑOS
RESUMEN

Ha tenido lugar los últimos años la necesidad de desarrollar el letramiento en la  
evaluación de lenguas con niños cada vez más pequeños. Por este motivo, el presente 
artículo tiene el objetivo de presentar una guía desarrollada para ayudar a los docentes 
a avanzar en su letramiento en lo que se refiere a la evaluación de lenguas con énfasis 
en la autoevaluación para el aprendizaje con niños. La metodología presenta las etapas 
de investigación que se han utilizado para crear dicho producto educativo y durante el 
análisis se explican los íconos de las secciones de la guía para que los lectores comprendan 
cómo dichas secciones pueden colaborar con los profesores en su proceso de aprendizaje 
autodidacta. En conclusión, se espera que los docentes hagan uso de la autoevaluación en 
las clases de inglés para niños con el propósito de desarrollar su aprendizaje.

PALABRAS CLAVE  ÉXITO ESCOLAR • MÉTODOS DE AUTOEVALUACIÓN •  
EVALUACIÓN FORMATIVA • EVALUACIÓN EMANCIPATORIA.
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INTRODUCTION

All over the world, the teaching English to young learners (TEYL) has been discussed 
from different perspectives (Garton & Copland, 2019; López-Gopar, 2016). In Brazil, 
even though English is not a compulsory subject in primary education, this is not 
different (Seccato et al., 2022). Regardless the range of divergent and underlying 
arguments (Egido et al., 2023), English has become the chosen language to be taught 
in public schools before 6th grade, when the subject becomes compulsory (Santos, 
2009; Rocha, 2006; Lima & Souza, 2019; Tonelli & Avila, 2020, among others).

Global economic factors, technological advancements, and the recognition 
of English as a global language are some of the reasons why Brazilians have sought 
opportunities to learn it. Although there is still a lack of public policies regarding 
additional language education for children up to 11 years old, there have been some 
initiatives to provide teacher education so that they can teach increasingly younger 
children (Tonelli et al., 2017; Galvão & Merlo, 2024; Galvão & Kawachi-Furlan, 
2023). One topic of particular interest to English teachers for increasingly younger 
children is student assessment. Some Brazilian studies indicate that English teachers 
working with this group of students need to develop their assessment literacy 
(Tonelli & Quevedo-Camargo, 2019; Moraes & Batista, 2020; Quevedo-Camargo & 
Tonelli, 2024) since this is an area of knowledge that integrates both teaching and 
learning processes (Scaramucci, 2006, 2016).

Understanding that self-assessment has been cited as a relevant part of both 
language assessment literacy (Giraldo, 2018) and, more precisely, assessment for 1 
learning (Butler, 2016), we agree that it helps children develop their autonomy as 
well as their sense of responsibility over their own learning and engagement in 
academic activities. Self-assessment in English language learning can also help 
children explore new learning strategies with the help of the teacher, who acts as a 
mediator in the process.

Therefore, the aim of this paper2 is to present a practical and theoretical guide3 
conceived for English teachers who are interested in developing their literacy in 
self-assessment for learning with young children. The guide is an interactive e-book 
comprising five chapters and ten icons representing sections to guide teachers in 
their self-directed learning. The guide was developed in the context of an online 
course offered to English teachers, as further described.

1	 This term will be further discussed in the theoretical framework.

2	 This paper is an excerpt from the second author’s master’s thesis entitled Going the extra mile:  
Um guia de autoavaliação para a aprendizagem de língua inglesa por crianças [Going the extra mile:  
A self-assessment guide for children learning English] under the supervision of the first one 
(Balbino, 2022).

3	 The Comitê de Ética em Pesquisa Envolvendo Seres Humanos [Ethics Committee for Research 
Involving Human Subjects] of the Universidade Estadual de Londrina (CEP-UEL) approved the original 
research, and the registered number is 34933820.7.0000.5231.
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The paper is organized into three parts: theoretical framework, methodology 
and analysis. The theoretical framework section discusses key concepts relevant to 
the topic of this study and explores how they relate to the objectives of this article. 
The methodology section describes the steps taken to foster the self-assessment 
guide for teachers of children learning English, a project developed during the 
master’s program of the second author under the supervision of the first author. 
Finally, the analysis focuses on how this educational tool guides teachers through 
their self-learning process.

THEORETICAL FRAMEWORK

Self-assessment in TEYL: Initial considerations

Assessing increasingly younger children is not an easy task (McKay, 2006). 
According to Moraes and Batista (2020), the starting point for developing assessments 
for these students is to establish clear learning objectives based on the language 
concept adopted by the teacher and/or the school. These authors also emphasize 
the importance of considering children’s cognitive, emotional, social, and physical 
development stages. Consequently, they propose the concept of language assessment 
literacy for teachers of young learners, highlighting the need for teachers to possess 
knowledge of the language being taught, an understanding of the stages of children’s 
development, and familiarity with assessment concepts and processes.

Based on the above, we agree that assessment for learning (AfL) is the most 
appropriate way of assessment for young learners, being “a type of formative 
assessment that creates and uses feedback to improve students’ learning and 
performance. A student will take an assessment and use the feedback from the 
assessment to adjust practice and improve performance” (Coombe, 2018, p. 10). In 
other words, AfL is a process where both students and teachers will interpret evidence 
to determine learning objectives, assess students’ current stage of learning, and, 
finally, develop strategies to meet the identified objectives. This form of assessment, 
in particular, gives students the role of protagonists of their own learning while the 
teachers serve as facilitators of the learning process.

Similarly to the concept of AfL, Andrade and Du (2007) describe self-
assessment as a process in which students are the protagonists. In self-assessment, 
students provide feedback on their own performance, by collecting information 
about their work and identifying how this information aligns with the objectives 
and the criteria previously established for each activity. This reflective process 
enables students to analyze the steps that led to their current performance and 
develop strategies to acquire knowledge, thus becoming better at self-regulation.
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It is important to emphasize that a self-regulated learner actively takes control 
of their learning process by setting goals, monitoring progress, and adjusting 
strategies to optimize outcomes. From our perspective, and based on Yan and Brown 
(2017), several advantages associated with being a self-regulated learner include:

1.	 Increased motivation and engagement – self-regulated learners are more mo-
tivated because they set their own learning goals. This personal investment 
increases engagement and interest.

2.	 Improved academic performance – through careful planning, goal setting, 
and regular progress assessment, self-regulated learners tend to achieve  
better academic outcomes.

3.	 Better time management – self-regulated learners are more efficient in using 
their time, as they prioritize tasks, organize their work, and effectively ma-
nage distractions.

4.	 Enhanced problem-solving skills – self-regulated learners reflect on challen-
ges, adapt strategies, and find solutions when they encounter difficulties in 
learning.

5.	 Greater independence – self-regulated learners rely less on external guidance 
and develop necessary skills to learn and grow autonomously, making them 
more adaptable to various learning environments.

6.	 Resilience and persistence – self-regulated learners are more likely to perse-
vere through challenges, as they are equipped to handle setbacks and adjust 
their learning methods accordingly.

7.	 Lifelong learning – self-regulation fosters a habit of continuous learning, 
making individuals more prepared to adapt to new knowledge and skills 
throughout their lives.
According to Yan e Carless (2022, p. 1118), Yan and Brown (2017) “empirically 

demonstrated a cyclical process model of self-assessment with three primary 
actions: (1)  determining assessment criteria, (2)  self-directed feedback seeking,  
and (3) self-reflection”.

While self-assessment has been shown as a procedure to help students develop 
self-regulation and, consequently, achieve learning goals, Butler (2016) points out 
that there are many different reasons why this type of assessment is not widely used 
in additional language classes. However, the most important and recurring reason 
is that teachers frequently do not know how to implement self-assessment or why 
to do it. Misconceptions and a lack of knowledge about (self)assessment, mainly in 
the context of teaching children, show the need for developing pre-service teachers’ 
assessment literacy.
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Balbino and Moraes (2023), based on researchers such as Giraldo (2018), 
Pill and Harding (2013), Stiggins (1991), and Taylor (2013), concluded that teachers, 
school managers, and large-scale test developers need a multidimensional level of 
assessment literacy since they are both consumers and producers of assessment. 
Given their role, they need to be able to understand assessment concepts, such as 
how to design instruments and establish criteria. Besides, they also must ensure 
that assessments positively impact the lives of those who depend on them.

Self-assessment with children and its implications on teachers’ education

This section presents some theoretical foundations of self-assessment and 
its possible impacts on English teachers’ education, particularly in the context of 
teaching English as an additional language to children.

Before focusing on self-assessment, it is important to reflect on why we have 
chosen to assess with children and the implications of this change of perspective. 
Recent Brazilian research on TEYL has emphasized the importance of considering 
learners’ socio-history, knowledge, emotions, and interests as central to the 
learning process (Malta, 2019; Tonelli, 2023; Ferreira, 2024). Despite not focusing 
directly on assessment, Malta (2019) suggests the use of the preposition with instead 
of to when discussing TEYL. According to the author, placing children at the 
center of the process and prioritizing their needs increase the likelihood of 
fostering  greater engagement.

This concept resonates with the arguments put forth by Ellis and Rixon 
(2019) as well as Butler et al. (2021) who advocate for a learner-centered approach to 
understand the foundational knowledge required for assessing increasingly younger 
children. Based on Benson’s work (2007), Butler et al. (2021, p. 430) suggest that

Learner-centered approaches have brought learners to the forefront as major 
stakeholders in language education. In such approaches, learners actively 
present and share their needs and wants with teachers and other educators. 
The reflection of these needs in the curriculum and instruction, as well as 
in assessment, should motivate learners and help them become autonomous 
and responsible for their own learning.

Therefore, in this paper, we also opted to consider the learners as part of the 
process. Hence, when addressing assessment in TEYL, we advocate for doing it with 
them and not just to them.

According to the specialized literature, teachers may also contribute to 
reducing students’ anxiety caused by fear of exams (Shaaban, 2001). In this context, 
self-assessment in teaching English to children may help promote a less stressful 
environment (Butler, 2016) as challenging as it may be (Sukmiarni, 2015). As Jamrus 
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and Razali (2019, p. 66) stated, “The key aspect of self-assessment is that students 
typically have to reflect upon their work and make their own judgments based on a 
fixed set of criteria supplied by the teacher”. Using self-assessment as a tool in the 
English classroom requires teachers to have a good level of language assessment 
literacy (LAL) (Taylor, 2009; Giraldo, 2018), as it is often misunderstood as a merely 
process of self-rating overlooking the broader purposes of incorporating this type 
of assessment.

On this matter, Inbar-Lourie (2017, p. 258) describes “the new concept of 
LAL as an umbrella term for the knowledge, skills, and background that various 
participants in language assessment are expected to master”.

As pointed out by Jamrus and Razali (2019), self-assessment plays a crucial 
role in learning a language, as it motivates English language learners to engage 
in their learning process and reflect on their process. It fosters critical thinking, 
reflective practices, and supports the acquisition of English language skills, i.e., 
reading, writing, listening, speaking, grammar and vocabulary. Furthermore, self-
assessment encourages learner autonomy, and fosters commitment to the English 
learning process among many others. The authors also state that the goals of 
learning English as an additional language can be achieved through self-assessment, 
provided that teachers and learners understand its purpose and how to implement 
it correctly.

It is also important to recognize that giving and receiving feedback is a crucial 
element of formative assessment (Andrade & Heritage, 2018). However, as discussed 
by Jamrus and Razali (2019) and Yan et al. (2020), most teachers face difficulty 
in giving students feedback due to various reasons, such as the large number of 
students in class, which makes the task time-consuming. Fortunately, students can 
be excellent sources of feedback through self-assessment, wherein they reflect on the 
quality of their work, evaluate how well it reflects explicitly stated goals or criteria, 
and revise it if necessary. Under the right conditions, student self-assessment can 
provide accurate, useful information to promote learning.

Effective self-assessment often correlates with high grades, a finding that 
could be compelling to share with students. When students are supported to 
become effective at conducting self-assessment, teacher workload can be reduced 
as responsibilities for feedback are shared. In large classes, the teacher cannot 
feasibly be the sole source of feedback, so students must become learning resources 
for themselves and others (Yan et al., 2020).

From our perspective and based on the theoretical framework adopted in 
this paper, all the previously mentioned motives require teachers to possess LAL 
to ensure that self-assessment in the TEYL is effectively implemented. Given the 
importance of LAL in promoting self-assessment for learning in English classes 
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with children, in the next section we will provide some definitions and highlight the 
central role of self-assessment.

What is LAL, and why is it essential for promoting self-assessment in TEYL?

As defined by Fulcher (2012), LAL encompasses multiple levels of under- 
standing including knowledge, skills, and principles related to language testing and 
assessment. LAL involves not only the ability to create, administer, and interpret 
language assessments but also a critical understanding of the ethical, social, and 
educational implications of assessment practices.

This definition includes being aware of how language assessment impacts 
learners, the fairness of testing methods, and the need for transparency in scoring 
and feedback (Fulcher, 2012). LAL also requires that stakeholders – including 
teachers, test designers, policymakers, and even students –  are informed about 
the technical aspects of testing (e.g., reliability, validity, item design) as well as the 
broader educational context in which assessments occur. Thus, a comprehensive 
understanding of LAL means grasping how assessment may function within 
pedagogical goals, ensuring that it supports learning and is aligned with language 
learning objectives while minimizing potential biases or negative consequences.

Tonelli and Quevedo-Camargo (2018) argue that teachers are central to 
LAL since they are often responsible for administering and interpreting language 
assessments in classroom settings. Therefore, teachers must have a well-rounded 
understanding of the technical aspects of assessment, such as reliability, validity, 
and item design, as well as the pedagogical implications of their assessment 
practices. Consequently, teachers need to be aware of how assessment can influence 
learning outcomes, student motivation, and the overall classroom environment.

Moreover, Fulcher (2012) emphasizes that teachers should be proficient in 
creating and scoring assessments and using the results to inform their teaching 
practices. This idea involves interpreting data in ways that provide meaningful 
feedback to students, identify areas for improvement, and adjust instructional 
strategies accordingly. Teachers play a crucial role in ensuring that assessments are fair, 
transparent, and aligned with the learning objectives, as well as in fostering an ethical 
approach to testing where student diversity and individual differences are respected.

In short, Fulcher (2012) underscores the critical role of teachers in advancing 
LAL by equipping them with the necessary skills to understand both the technical 
and human aspects of language assessment, ensuring that testing supports, 
rather than hinders, student learning. All those aspects highlight the importance 
of self-assessment, requiring all those directly and indirectly involved in lan- 
guage assessment to master how to promote self-assessment with increasingly 
younger children.
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Considering all the aforementioned reasons in this paper, we advocate for 
the teachers’ need to reach an appropriate level of assessment literacy because 
self-assessment can be highly meaningful in the TEYL field (McKay, 2006; Tonelli 
& Bueno, 2020). Nonetheless, mastering the implementation of this tool among 
increasingly younger children requires specific knowledge that cannot be neglected. 
Teachers can promote student agency, transparency, and democratic participation 
in assessment through self-assessment once students become aware of criteria and 
learning expectations.

METHODOLOGY

Using a qualitative research approach (Lazaraton, 1995; Richards, 2009; Bogdan & 
Biklen, 1982/2003), we detail the research methodology of the original work, i.e., the 
guide itself, and next, we present how this paper was conceived.

The guide’s methodology

Concerning the methodology of the guide, it was developed from a bottom-
up research approach, in which the target audience, English language teachers of 
increasingly younger children, was requested to participate in an online extension 
course. This course took place in 2020 and comprised ten levels divided into six 
synchronous meetings and asynchronous tasks in the Google Classroom. Although 
35  spots were available, only 14  participants completed all the tasks. The course 
was designed to develop the assessment literacy of teachers of increasingly younger 
children; focusing on the basic concepts of assessment, types of assessment, 
misconceptions about assessment, assessment principles, assessment for learning, 
self-assessment, and self-regulation, self-assessment for learning language abilities, 
self-assessment rubrics, and self-assessment practices. These topics were selected 
from two primary sources: the literature review and an open diagnostic form 
applied via the social network page of the research group Formação de Professores 
e Ensino de Língua Inglesa com Crianças (Felice).4

All the course meetings were recorded, allowing the researchers to review the 
discussions. From that, they selected all the information related to the main subject 
of self-assessment for learning English with children. Afterward, this information 
was used to create the guide itself so that the content would be based on actual 
teachers’ needs. One example of how the contents were chosen can be seen in the 
following speech:

Teacher 1: Something that surprised me when I started to teach in Elementary 
School from this feedback issue is . . . the necessity of feedback concreteness not 

4	 Felice is a research group composed by scholars, undergraduate and graduate students interested 
in TEYL.  
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only in terms of: “Oh, you got this word wrong” or “Look, you didn’t give the full 
answer”. They needed the damn teachers’ pedagogical stamps. (Excerpt taken 
from the recording of the course Going the Extra Mile: Developing Children’s  
Self-assessment for learning English, emphasis added, own translation).5

When analyzing this teacher’s statements, we realized the need to include a 
chapter about feedback with young children, as they required different approaches 
depending on their level of development. In other words, children not only need 
formative feedback, but this feedback also needs to be playful and comprehensible 
tailored for each age group. This means that teachers’ pedagogical stamps may be 
a good strategy to help children understand their learning level or how the teacher 
evaluates the student’s performance, in terms of learning objectives. However, by 
using the icon “Doubts” in chapter 4, we show the importance of not only using the 
stamps but also talking to the student or providing written observations about his/
her work. That is, providing meaningful feedback.

Identifying parts of speech related to the lack of assessment literacy was 
conducted by analyzing recordings from all meetings, and the collected information 
was then organized into chapters. Table 1 below, outlines the chapter titles and 
their contents.

TABLE 1
The guide’s chapters and its contents

CHAPTER CONTENTS

1. Children English language 
assessment: main concepts

Presentation of the status of English language teaching for children in Brazil 
and the effect on teachers’ education; the relevance of teachers’ assessment 
literacy in teaching children; the concepts and principles of assessment for 
learning (AfL); the principles of language assessment (practicability, validity, 
reliability, authenticity and washback effect).

2. Children’s self-assessment for 
learning English

Presentation of self-assessment concept; description of the effectiveness of 
self-assessment methodology with children; presentation and connection 
between self-regulation concept, AfL and self-assessment; the role of 
stakeholders in self-assessment; an exploration of metacognition concept  
and strategies.

3. Self-assessment instruments
Differentiation between the assessment processes’ concepts and the 
assessment instruments; the necessity of using formal recording tools to avoid 
subjectivity; the creation and use of assessment rubrics in self-assessment.

4. Feedback for children learning 
English self-assessment

The relevance of feedback in AfL/self-assessment; strategies for providing 
formative feedback to young learners. 

5. From theory to practice
Presentation of ten examples of activities, including possible adaptations, 
assessment principles considered in each activity, printable materials and 
content ideas to develop with each example of activity.

Source: Authors’ elaboration based on Balbino and Tonelli (2022).

5	 In the original: “Algo que me surpreendeu quando comecei a lecionar no ensino fundamental com 
relação a essa questão do feedback foi . . . a necessidade da especificidade do feedback, não apenas 
em termos de: ‘Ah, você errou essa palavra’ ou ‘Olha, você não deu a resposta completa’. Eles 
precisavam dos malditos carimbos pedagógicos dos professores”.
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ANALYSIS

The guide contains themed icons representing different sections, guiding teachers 
through their self-learning process. Each icon has a specific relevance in the process 
of learning the guide’s content. However, this paper focuses on three of them, which 
are most closely aligned with self-learning practice: “reflection time”, “doubts” and 
“your turn”. The table below (Table 2) shows the objectives of each icon’s section as 
well as the topics they bring within.

TABLE 2
The guide’s icons

ICON OBJECTIVES

The icon “reflection time” brings real stories and Q&A activities which intends to make the 
reader think critically about his own context and personal experiences while student or 
teacher and, by reflecting, also decide what can be done to improve assessment practices  
in his/her classes.

The icon “doubts” intends to answer questions extracted from the extension course Going  
the Extra Mile: Developing Children’s Self-assessment for Learning English. The questions  
rely on the use of pedagogical teachers’ stamps as feedback; the frequency of the use of  
self-assessment instruments in English classes; and the difference between informal 
assessment and formative assessment.

The icon “your turn” gives the opportunity for teachers to develop tasks as a way to apply 
the theory learned in the respective chapter in practical activities. Teachers are requested 
to create material for their own context as a complete assessment plan; five strategies to 
develop self-regulation with their own students; and two types of rubrics (self-assessment 
and recording tool). 

Source: Authors’ elaboration based on Balbino and Tonelli (2022).

Starting with “reflection time”, here is an example of how it is placed in the 
e-book. In chapter 2, “Children’s self-assessment for learning English”, the reflection 
icon appears at the end of page 22 (Figure 1). It prompts readers to reflect upon 
their own experiences with self-assessment as students, their feelings about the use 
of that self-assessment, their knowledge about self-regulated learning and assess 
their abilities to do so.

 

 

 

  
 

 

 

  
 

 

 

 

  



Estud. Aval. Educ. (Fund. Carlos Chagas), 

São Paulo, v. 36, e11480, 2025  •  e-ISSN: 1984-932X

Tonelli, Balbino Developing English teachers’ literacy  
in (self)assessment with children

12

FIGURE 1
“Reflection time” on page 22 

 
 Source: Balbino and Tonelli (2022, p. 22).

Considering the prevalent lack of teachers’ assessment literacy, it might be a 
complex task to reflect before explaining the concepts. For this reason, as seen in the 
image above, the “reflection time” icon appears at the end of the text. This placement 
reflects the the authors’ intention for readers to reflect on their personal experience 
with self-assessment, self-regulation, and metacognition from their childhood 
experiences until now. Nevertheless, readers need a starting point to execute this 
assignment, and the text serves this purpose, providing “food for thought”.

Regarding the next icon, “doubts”, it has a closer relation to the readers. 
Hence, the authors incorporate questions posed by course participants and address 
them within these specific sessions. These sessions align the chapter’s content with 
issues raised during the course meetings. This also means there is no specific place 
where the “doubts” icon appears in the text; it depends on the subject discussed in 
each chapter and paragraph.
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In chapter  1, “Children English language assessment: Main concepts”, for 
example, one participant expressed confusion related to the difference between the 
concepts of “informal assessment”6 and “formative assessment”. She heard these 
terms in different contexts and did not know when to use them or whether she was 
required to implement informal or formative assessment in class. On page 10, the 
authors address this inquiry in the “doubts” section and explain the concepts of 
informal and formal assessment. They clarify that, in this context, informal and 
formative assessments are used as synonyms. Presenting the participants’ questions 
fosters a meaningful bond between the text and the readers, as they might have the 
same doubts as other teachers.

Lastly, the “your turn” icon represents the practical component of the guide. 
It requires teachers to produce genuine material tailored to their own contexts 
and reflect on the creation process. This section appears at the end of chapter 3, as 
well as at the end of subsequent chapters. This choice aligns with the objective of 
encouraging teachers to apply the theoretical content they have previously studied 
and, while doing so, detect difficulties and adaptations, among other aspects. On 
page  32, for example, in the chapter titled “Self-assessment instruments”, the 
teachers are asked to develop assessment rubrics corresponding to the lesson 
plan they have filled in chapter 1. At the end of the “your turn” section, reflective 
questions prompt teachers to consider the difficult and easy aspects of creating the 
rubric and to conclude whether it would be a possible instrument for their contexts.

The next section brings the conclusions from this paper’s findings.

CONCLUSION

In conclusion, this paper presented parts of a practical and theoretical guide 
designed for English teachers to help them develop their literacy in self-assessment 
for learning with young children. Specifically, we focused on presenting and 
detailing the guide’s icons directly related to the teachers’ LAL on language (self)
assessment with young learners as well as their self-learning practice. The three 
icons are “reflection time”, “doubts”, and “your turn”.

The first one, “reflection time”, encourages teachers to critically evaluate their 
own educational context and personal experiences with assessment. This reflective 
process aims to generate ideas to improve assessment practices in the classroom. 
The second icon, “doubts”, intends to address questions extracted from the extension 

6	 In Portuguese, there is only one word to express assessment and evaluation: avaliação. It may not be 
evident for non-native people because the words assessment and evaluation carry different meanings 
associated with their function/objectives. The first relies on the process, and the second relies on the 
acquired knowledge at the end of the process.
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course Going the Extra Mile: Developing Children’s Self-assessment for Learning English 
that other teachers may have. The final icon, “your turn”, engages teachers to 
work on accomplishing activities that help them to understand the practical side 
of the theory.

Based on the recent need for teachers to develop assessment literacy in 
the context of language learning with children, this study identified three main 
concepts: assessment for learning, self-assessment, and self-regulation of learning. 
Assessment for learning focuses on using assessment data to provide feedback for 
both teachers and learners, allowing for adjustments in teaching and learning 
activities to meet learning objectives. Self-assessment, as we have argued, is not 
a simple process. However, when it comes to assessing languages with children, 
from our perspective and supported by specialized literature, it can be a powerful 
way of stimulating increasingly younger children, enabling them to recognize their 
learning process.

We genuinely hope that this research can help TEYL teachers consider self-
assessment as a viable and effective strategy within their classrooms.
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